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Section 5 
Teaching and Learning in FE

Orientation Guidance for Qualified Teachers Entering Further Education

It is important to remember that the principles and practice of
good teaching do not change. If you are an experienced teacher
coming into the sector, you should have confidence in the
transferability of your knowledge and experience. In this section
we focus on some elements of your teaching and learning practice
that might need realigning to take account of the FE context.

The learning cycle illustrated below is the foundation of all effective
teaching and training. The stages of the cycle involve analysing
needs; setting aims and learning outcomes; assessing learning;
reviewing and evaluating learning and teaching; and using feedback
in order to readjust needs. This cycle underpins the planning of
each lesson and the overall structure of any programme. The
language and the jargon might differ within and between the
sectors, but the underlying process is exactly the same.

When comparing the TDA and LLUK standards there are
significant differences in emphasis in terms of the core relationships
between the tutor and the learner and between the tutor and the
curriculum. There is considerable emphasis placed on valuing and
responding to individual motivation and using learners’ experience
in the design and delivery of the curriculum. This encourages
learners to take responsibility and make decisions about their
learning and so become more independent and autonomous.

Teachers are expected to actively negotiate the curriculum with
individual learners and there is a relatively high emphasis on using
learner feedback. Again this promotes active learning and aims to
ensure that learning remains relevant.

There is significant emphasis on differentiated learning in order to
meet individual learner needs and the onus is on the individual
teacher to be proactive in their programme planning to ensure a
personalised and differentiated approach to teaching and learning
is thoroughly embedded. 

You will bring different approaches you have developed previously
and it is important to use them and feel confident to share what
works with colleagues.

‘Coming from secondary school I’m bringing across a lot
of learning styles, lots of activities. With the students in
my tutor groups I’ve taught them about learning styles
and teaching styles so in the area I run, the health
sciences, they will be very vocal in their reports. They
will say things like ‘I would like a variety of teaching
styles, more activities’, so they’re becoming more aware
of the learning and teaching styles and they’re putting
pressure on the other teachers to be more creative.’ 

(Ex secondary teacher)

LLUK Professional Standards for teachers,
tutors and trainers in the lifelong learning 
sector in England
Specific standards identified as relevant to this section:

Domain B: Learning and Teaching
Teachers in the lifelong learning sector:

AP 1.1 Encourage the development and progression of all
learners through recognising, valuing and responding to
individual motivation, experience and aspirations

BP 1.1 Establish a purposeful learning environment where
learners feel safe, secure, confident and valued

BP 1.2 Establish and maintain procedures with learners which
promote and maintain appropriate behaviour, communication
and respect for others, while challenging discriminatory
behaviour and attitudes

BP 2.2 Use a range of effective and appropriate teaching and
learning techniques to engage and motivate learners and
encourage independence

BP 2.3 Implement learning activities which develop the skills
and approaches of all learners and promote learner autonomy

BP 2.4 Apply flexible and varied delivery methods as
appropriate to teaching and learning practice

BP 2.5 Encourage learners to use their own life experiences
as a foundation for their development

BP 2.7 Use mentoring and/or coaching to support own and
others’ professional development where appropriate

BP 4.1 Collaborate with colleagues to encourage learner
progress

BP 5.1 Select and develop a range of effective resources,
including appropriate use of new and emerging technologies

CK 1.2 Understand ways in which own specialism relates to
the wider social, economic and environmental context

The
learning

cycle

Assess, review,
evaluate

Set aims 
and

objectives

Identity
needs
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Relationships with Learners
Whatever the age or social background of learners, it is
important in FE for a tutor to be able to establish different types
of relationships with learners that are appropriate to different
contexts. For example, you may need to make a decision about
whether you want to be called by your first name. Some
learners might be uncomfortable with this, others might expect
it, and there might be an organisational protocol. Forming more
‘equal relationships’ that draw on fundamental processes like
acknowledging the skills and experiences of the learners in
positive ways can create a more informal atmosphere in which
many people flourish. You may be confronted with different
challenges depending on which part of the sector you are
entering. For example, teaching in the community and working
with minority ethnic groups you might feel that more informal
relationships and methods of teaching and learning are
appropriate, but some of your students might have very
different expectations. Their respect for the profession and
traditional ideas about teaching methods might make them feel
uncomfortable at first with informality and in this situation you
might have to explain and negotiate carefully. The situation
would be quite different in other parts of FE, such as vocational
learning, where a more structured and somewhat prescribed
curriculum has to be delivered. 

Active and independent learning
Promoting the development of greater responsibility and
accountability for learning on the part of the individual learner
means that the role of the FE tutor is complex. This is reflected in
the language that is sometimes used to describe those who ‘teach’
in the sector, for example, tutor, teacher, trainer, lecturer or
facilitator are all used. Facilitation of learning is a key concept that
underpins the relationship between the tutor and the learner. 

FE tutors therefore need to devote time and skills to help
learners explore a range of learning styles and be aware of their
own learning preferences. Developing different approaches to
learning can give learners the confidence they need to engage in
discussion about how they learn. This can, at the same time,
help them to recognise the support they will need to learn in a
range of different ways. Learners can then be helped to develop
strategies for extending their repertoire and practice applying
them in a range of learning contexts. Encouraging independence
is considered to be an important foundation for embedding 
a personalised approach to teaching and learning.

As learners grow in expertise and confidence, they become
increasingly able to take responsibility for their learning
experiences and the balance between learner and tutor can then
shift. Confident learners can also be encouraged to provide peer
support, which is a powerful way of consolidating and passing on
new learning skills while providing a satisfying and rewarding
experience for the learners themselves.

Flexibility
Whether the target group is single mums or refugees or a group of
employees the response has to be flexible and timely. The FE tutor
has to be able to create a curriculum to meet specific needs and
demands quickly. The reform of the qualifications framework and
the introduction of the national Qualifications and Credit
Framework (QCF) is designed to support this flexible needs led
curriculum. Under the QCF learners can get accreditation for ‘bite-
size learning’ and can accumulate credits towards full qualifications. 

What is expected of tutors in FE
Tutors in FE are expected to take on a range of responsibilities.
For example, you might be expected to: 

• Plan and prepare lessons for a range of qualification types 
and levels for day and evening classes, and workshops 

• Research and develop new subject matter and teaching
materials, including online resources

• Provide tutorials for distance learning 

• Monitor, assess and mark students’ work; including setting
formative and summative assessments

• Act as a course leader for a particular programme 
or qualification

• Act as a personal tutor; providing additional support 
for students when necessary 

• Take part in course team meetings to monitor, evaluate 
and develop relevant courses 

• Liaise with awarding bodies to ensure quality

• Contribute to the provider Self-Assessment Report (SAR)

• Attend parents’ evenings, open days and careers/education
conventions 

• Organise work placements and/or carry out learner
assessments in the workplace

• Work in partnership with another agency/organisation 
to develop new curricula 

• Undertake some outreach or marketing activity

Orientation Guidance
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The types of courses taught in FE are many and varied and
depend to some extent in which part of the sector a tutor is
located. Some examples of what is provided are:

• vocational courses which train students for careers in, for
example, catering, construction and childcare, often leading 
to vocational related or national vocational qualifications
(Scottish/National Vocational Qualifications or S/NVQ) 

• academic subjects (like maths and English) often leading to
qualifications such as GCSEs and A levels 

• first steps for adults returning to learn

• leisure and personal interest activities

Support for learners
How learners are supported can play a critical role in helping
them to develop their confidence, motivation and independence
that is essential in FE. There are three aspects to this:

• undoing barriers to learning

• motivating learning and achievement

• broadening horizons for future steps after completion 
of the programme.

There is a wealth of research on the benefits of good support.
Some providers, for example, are developing ways of offering
support that actively engage learners in self help and peer
support. Tutorial support is often regarded as a central
component on programmes. Helping individuals to reflect on
what they have learned is crucial for developing expertise and
building confidence.

One tried and tested method of helping learners to review
what they had learned at a college is based on a review model
developed by staff. What they came up with was a simple and
learner-friendly approach, based on the question ‘Has the
penny dropped?’ The model, which is now in use throughout
the college, offers the following questions for learners to
review their learning.

• Was the aim of your lesson explained? 

• Was it connected to your previous lesson? 

• Were the teaching and activities interesting? 

• Did the teacher or trainer check that you understood? 

• Did the penny drop? – Yes – I know more than when 
I came into class.

One of the challenges for tutors in work based or distance
learning is that learners can often feel isolated. This means finding
ways that enable the learners to feel part of the wider learning
community through, for example, occasional meetings, online
forums, peer mentoring or similar activities. In community based
and adult education classes tutors often make use of the coffee
break to encourage social interaction, and organise trips to places
of mutual interest such as galleries or the theatre. 

Another challenge in FE is often the variability of resources and
finding different and creative ways to still enable learners to
progress towards their learning objectives.

Things to think about and do
Activity
Where and what you teach can be very varied and you will need
to adapt teaching/learning activities to the different environments.
The length of each ‘session will almost invariably be longer than in
schools which creates different demands on teachers and learners. 

‘FE timetabled slots are often longer than in the
schools and so planning skills and application of a
range of teaching strategies need to be developed.
Assessment methods are often very different from
those in schools; particularly on vocational courses
e.g. portfolio building; assignment writing and
assessment.’

(Ex school teacher)

Section 5 cont.
Teaching and Learning in FE
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Bearing in mind the comments above, fill out the grid below. Try and think ‘out of the box’ – for instance, just because you’re in a lecture
theatre, does that mean you can only give a lecture? 

Orientation Guidance

Setting What different teaching methods or activities would 
be possible in this environment?

Classrooms

Lecture theatres

Workshops

Kitchens

Laboratories

Demonstration rooms

Workplace

Community centre

Online 
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Provocation
There is a lot in this section about roles and relationships. It is
important to give this challenging area some thought and make
some decisions about what kind of teacher you will try to be in
this new environment. In essence, what kind of messages will you
actively convey to your learners? There are no hard and fast rules,
but it is always wise to aim for consistency and to be able to offer
a reasonably convincing rationale for the decisions you have taken. 

• What would be your ground rules for your own and your
learners’ behaviour in the teaching/learning environment? 

• Where do you sit on the spectrum between teaching 
and facilitation? 

• How will you help learners become more independent 
in their learning? 

• How can you help learners to develop the confidence 
and communication skills specifically for taking part in 
the learning dialogue?

• How will you review your effectiveness in teaching 
and learning?

Section 5 cont.
Teaching and Learning in FE
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In this section we go into considerable detail about key issues to
do with Assessment in the FE sector. We begin by exploring the
difference between the TDA and LLUK professional standards
regarding assessment.

The LLUK standards include a detailed and separate domain
devoted to Assessment for Learning. This section of the standards
emphasises issues such as range, responsibility and equity in
relation to assessment for learning. The standards flag up the links
between the individual teacher’s assessment practice and the
overall quality requirements of the organisation concerning the
assessment and monitoring of learner progress. The emphasis 
is very much on assessment for learning rather than on simply
meeting the requirements of external bodies such as the exam
boards, although they do cover assessment of learning too. 

On the surface the emphasis in the TDA standards is rather
different. The standards on assessment come under the umbrella of
a section called Assessment and Monitoring. The standards are less
detailed and cover the necessity to know about the assessment
arrangements relating to public examinations and qualifications; 
the importance of formative assessment and the use of local and
national statistics to monitor progress and raise levels of attainment.

However it is important to recognise from the outset that as
teachers coming from schools into the FE sector you will bring a
lot of expertise about assessment and will almost invariably have
had some recent INSET training on assessment for learning due 
to the current government stress on this area of pedagogy. It is
important that the process of orientation draws out, and builds
on, this expertise. In this section we will introduce four specific
areas relating to assessment for you to consider. These are: initial
assessment and individual learning plans; assessment for learning;
vocational assessment and assessment in the workplace and finally
assessment in the non accredited provision that is most
commonly delivered through adult and community learning. 

LLUK Professional Standards for teachers,
tutors and trainers in the lifelong learning 
sector in England
Specific standards identified as relevant to this section:

Domain E Assessment for Learning
Teachers in the lifelong learning sector are committed to:

ES 1 Designing and using assessment as a tool for learning 
and progression

ES 2 Assessing the work of learners in a fair and equitable
manner

ES 3 Learner involvement and shared responsibility in the
assessment process

ES 4 Using feedback as a tool for learning and progression

ES 5 Working within the systems and quality requirements of
the organisation in relation to assessment and monitoring of
learner progress

Initial assessment
Because of the diversity of people entering the FE sector in
terms of past experience, skills and knowledge base and the
enormous diversity of the provision in terms of what is on offer,
the process of ensuring that people are on appropriate courses
is complex but crucial. 

It is regarded as the right of the individual to have their learning
needs fully analysed and addressed. On the basis of robust initial
assessment the individual is then in a better position to take
responsibility for their learning. Another important factor to 
be aware of is the link between the retention of students and
funding. The FE sector is heavily penalised financially when
students drop out and the retention statistics are a key indicator
in any judgements made about the overall quality of the
provision. Conversely, retention and achievement is financially
rewarded and score highly in quality assessment.

So what does initial assessment actually measure?
Initial assessment instruments can measure attainment or potential.

Measures of attainment help assess what level of basic and 
key skills the student has already achieved and what gaps or
weaknesses there are in relation to their intended or chosen
programme of study. This information is used to identify where
individuals may need extra support.

It is a process that can also be used to help identify appropriate
learning programmes for individual students who are unsure
about their next steps. It can also be used to identify the level 
at which a student should start their study of basic or key skills. 

Section 6
Assessment 

Orientation Guidance

LLUK Orientation Guidance  2/6/08  14:11  Page 25



26

How?
The initial diagnostic assessment tends to be done by a separate
team and not by the actual teaching staff. This is particularly the
case in a large FE college. Teachers, however, have to get to grips
with the implications of those diagnostic tests. There are a lot of
support materials available to help you understand more about
how you can address some of these needs in your own curriculum
area. Various helpful, informative websites are listed at the end of
the Orientation Guidance. 

‘CPD should provide opportunities for people to
come in and have a look at some of the government
initiatives and the excellent materials that have
been developed but are seriously underused – like
the embedding materials. When colleagues have
seen the Sure Start/Child and Parenting Classes 
and the embedded materials for childcare it’s like
Christmas. So many other examples can be found 
in the core curriculum for adults, Access for All.
There’s a huge focus on new initiatives and an
assumption that everyone is trained appropriately 
to deliver. The turn over of staff is quite dramatic
especially in work based learning – so there should
be provision for core areas of CPD to be visited 
and revisited’.

(Ex school teacher/manager now working in WBL)

Initial assessment draws on a range of sources of information.
Testing, on its own, is not appropriate and is unlikely to provide
enough quality information, so a variety of evidence and
information is normally used. These sources are likely to include 
a combination of self-assessment, discussion and the use of an
electronic diagnostic tool as well as the records or reports of
previous attainment as appropriate. Although a GCSE A-C is
regarded as a level 2 qualification, it will not be a measure of Key
Skills. Evidence from GCSE results, for example, can only ever be
part of the information needed to establish an individual’s current
ability or future potential in key skills. A combination of these
methods will provide the most complete and accurate
information. However, this information must then be interpreted
and incorporated into the learner’s individual learning plan. 

Initial assessment and Individual Learning Plans
Initial assessment is not necessarily a once-and-for-all process. It
can be repeated at intervals throughout a learning programme in
order to provide evidence for progression to higher levels of skills
or to confirm earlier achievements. 

The initial assessment is used to inform the detail of each
individual’s learning plan (ILP). Each student in the FE sector has
their own individual learning plan. These should be used to inform
the regular review of the student’s progress and are a tool for
learning as well as tangible evidence to the inspectorate that the
student’s learning journey is planned and regularly reviewed.

Assessment for Learning
Assessment for learning means regularly (every session) using
evidence and feedback to identify where students are in their
learning and then using this information to plan what they need to
do next in order to progress towards their goal. School teachers
with recent experience who are transferring to FE will very likely
have a detailed understanding of the principles and practice
involved with the assessment for learning because it is a current
priority within DCFS National Strategies.

The LLUK standards spell out the concept in detail and reinforce
the importance for the individual learner; the significance in
relation to issues of equity; and the shared responsibility between
teacher and learner.

Because the FE environment can provide more flexibility for the
delivery of teaching and learning there may well be greater scope
for the teacher to link assessment for learning with a generally
more ‘personalised’ approach to their delivery. 

Section 6 cont.
Assessment 
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‘School teachers don’t necessarily know all the buzz words in
FE but probably understand assessment for learning better than
most in FE. They come with a tool kit of techniques that would
enhance the institution’s understanding if they only realised it.
Colleges don’t necessarily understand Assessment for Learning
as well as schools because of the current national strategies and
the requirements on secondary teachers’. 

(Ex school teacher, now manager in FE sector)
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Vocational assessment and assessment 
in the workplace
People moving from schools to colleges may well have to get 
to grips with vocational assessment for the first time. School
teachers will be used to monitoring and tracking against a range
of targets relating to SATS, GCSEs and a whole range of other
academic qualifications. 

Assessing within a vocational portfolio is very different because
the emphasis of the assessment is on the practical application of
knowledge and skills. The assessment decision effectively comes
in three stages:

• Where will you find evidence of this competence? 

• How will you assess this evidence against the given criteria? 

• How will you validate your assessment decision? 

A wide range of methods to assess competency are used and it
might be appropriate to pursue an Assessor Award.

It is also possible that you might have to write your own assessment
tasks either individually or collaboratively with colleagues.

Assessment issues in community based 
adult learning
Much of the learning that is delivered through community based
adult learning is non-accredited. Increasingly it is targeted at those
who are hardest to reach and are likely to have no qualifications.
In order to maximise the possibility of progression for this group
of learners, the current primary funding agency LSC requires
there to be a system in place called RARPA. This stands for
Recognising and Recording Progression and Achievement. The
success of this system depends on effective initial assessment,
regular feedback and assessment of progress during the course
and appropriate advice on completion about progression
opportunities. This process of RARPA is formalised through the
use of a proforma for each learner that is completed in dialogue
with the course tutor.

Quality Issues
The basic structures that underpin quality improvement in schools
such as appraisal and the observation of teaching and learning will
be very similar in FE colleges, ACL and FE in HE contexts. The
conducting and recording of assessments, the cross moderation 
of assignments and the arrangements for internal verification and
external moderation will be quite different. Awarding bodies
operate to the same basic quality standards in terms of
assessment procedures, but the amount and the detail of the
bureaucracy will vary. It is essential that you are familiar with all
the relevant administrative arrangements to do with assessment. 

Things to think about and do
• Thinking about initial assessment, visit the Basic Skills Agency

website and familiarise yourself with the range of materials
available. Make a note of any specific publications that are
relevant to your particular curriculum area

• Think about how you have used the principles of assessment
for learning in a school context. List all the different kinds of
activities that you have used to provide opportunities for
informal assessment and student feedback. Describe how
these could apply to your current teaching practice in the FE
sector. What adjustments would you want to make – if any?

• What skills are necessary to undertake effective peer
assessment? How could you help your students develop
these skills? 

• How would you go about drafting your own assessment
activity in your own specialist area?

• How do you collaborate with others to ensure equity and
consistency in assessment processes e.g. what are your
responsibilities in relation to internal verification and
moderation activities?

Provocation 
There is significant emphasis given to self-assessment, 
self-awareness and reflection in almost all areas of pedagogy 
and professional development. 

• How would you evidence to your students that you are also
committed to self assessment? 

• How could you model good practice? 

• What scope is there in your current FE environment to be
more adventurous and creative in your assessment practice?

Section 6 cont.
Assessment 
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Having worked your way through the Orientation Guidance, it might be useful to reflect on how informed you now feel about the
sector and what areas you would like to investigate further. The following questions relate to each section of the Orientation Guidance
and are designed to focus on some of the most important areas. Use your current knowledge base and experience to sketch out some
responses to the questions below and then assess your performance. 

In the final column you could score yourself on a scale of 1-10 (1 = you’re on the first step of the learning journey and 10 = you feel
reasonably confident)

Areas for possible development Key points Self-assessment

What skills are needed to be an effective,
reflective practitioner? What strategies help
this process? What is the relationship between
personal-assessment and the organisational
self-assessment processes required by Ofsted?

How is FE funded? What current government
policies determine the funding priorities? What
is the impact of this funding on the delivery
organisation and on the curriculum?

What responsibilities does the teacher in FE
have for supporting the individual access and
progression opportunities for learners? What
issues of boundaries need to be considered 
in this area of work?

What factors influence the diversity of the
sector? How important are considerations 
of social inclusion and widening participation
within the sector? 

What are the principles of effective teaching
and learning? How might the FE teaching
environment both challenge and extend
opportunities for developing good practice in
teaching and learning?

Can you identify four different dimensions of
assessment practice that are relevant within
the FE Sector?

What is the teacher’s responsibility in 
each domain? 

This exercise should help you to assess both what you have learnt from the Orientation Guidance and what you still need to find out
about. You can now continue to plan your own individual continuing professional development programme.

Good luck and enjoy the process. 

Orientation Guidance
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FE White Paper – one year on - can be found on 
http://www.dfes.gov.uk/furthereducation/uploads/documents/FEWP_
OneYearOn_web2.pdf

A list of resources on adult learning can be found on 

http://www.vark-learn.com/english/page.asp?p=bibliography

The website VARK is a guide to teaching and learning styles

http://www.vark-learn.com/english/index.asp

There is a Glossary of FE terms on the QIA Excellence Gateway EG Wiki 

http://wiki.qia.oxi.net/wiki/index.php?title=Wiki_Glossary 

The QIA Excellence Gateway provides useful information as do other education

sites such as ACLearn, Ferl, CETT, Learning and Skills Web and the Excalibur 

Good Practice Database (all of which can be accessed through the new QIA

Excellence Gateway portal).

http://excellence.qia.org.uk/

The entire Learning Aim Database is available to search online.

The database is also available for download in a variety of different formats.

http://providers.lsc.gov.uk/LAD/downloads/LADdownload.asp

The Equipping our Teachers for the Future document published by DIUS is

available to download from:

http://www.dfes.gov.uk/furthereducation/uploads/documents/equippin
gourteachersforthefuture-115-161.pdf

The Matrix Standard is the national quality standard for any organisation that

delivers information, advice and guidance for learning and work.

http://www.matrixstandard

Useful Websites
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